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PRESENTATION

Mr Keith Johnson
(University of PReading)

BACKGROUND TO A COMAMIICATIVE APPROACH TO LANGUAGE TEACHING

(Summary)

The discontent which led to the development of a new approach to language
teaching began in the 1960s, In this decade teachers and applied linguists
became dissatisfied with the emphasis being given in language teaching to
the 'mastery of language structure'. Such teaching resulted in students
who though having a good grasp of the language's grammar, were umable to
use their 'nowledge to communicative purpose.

The Council of Furope was concerned with this problem on the level of syllabus
design, and attempted to develop a framework for language teaching which

. would take account not only of the structures which a student would need, but

also of the communicative purposes to which he would want to put the language.
D.A. Wilkins, one of the Council of Europe's team of experts, developed two
types of category which could be used for the purposes of syllabus design,
and which would take communicative needs into account. These categories
were known as the 'semantico-grammatical' (roughly equivalent to what in
everyday parlance we would call 'concepts'); and 'functional' (the 'uses'

to which we put language). A type of syllabus which specifies 'semantico-
grarmatical' and 'functional' categories has come to be known as a 'notional
syllabus', Notional syllabuses lead to materials each unit of which deals
with a concept or use of the language, teaching the student how to express
it in the foreign language.

The semantico-grammatical and functional categories it is felt important to
teach are identified by a process of needs analysis. The framework for needs
analysis was also developed by the Council of Furope and by R Richterich in
particular. Tn this process the syllahus designer looks at the situations
in which the learner will wish to use the foreign lanpuage and this leads
bim to a gpecification of the conceptual and functional areas it will be most
beneficial to teach a group of students,

In the past few years much attention has heen given to precise needs analyses
and to the development of notional teachiny programmes, Recently, however,
interest has begun to focus on questions of methodology in the realisation
that a syllabus,however thoroughly it is produced, must be supported by an
adequate methodology. Efforts have therefore been made to develop a
'communicative methodology'; one, that is, which attempts to practise
communication in the classroom rather than simply grammatical accuracy.

The next spealker outlines some characteristics which such a methodology
would have.




PRESENTATION

Miss Gill Sturtridge
(University of Reading)

Towards a Communicative Methodology

( Summary)

In this session I considered a communicative approach and functional materials,
"Functional? is basically a term applicable %o the organisation of a syllabus
while "communicative™ in the sense I am using it here, refers to techniques

of practice and exploitation. The use of one does not necessarily imply the
other, It is possible to adopt & communicative approach to a structurally
organised course and it is equally possible to teach functionally organised
materials in a way which is not "communicative",

Communicative activities are those activities in which there is meaningful
comwunication, ie there is an information gap between the people involved.

In real life we rarely ask questions to which we already know the answers, but
in class, questions are often asked to which the answers are obvious, and
they are asked to give language practice, The classic example is the teachz:
requesting Student 1 to agk Student 2 the colour of the shirt he is wearing
when both of them can see he is wearing a blue one, Such exercises are
tolerated by the learners as being part of the language learning game, but

it iﬁ possible for the teacher to devise exercises where there is an
information gap to be filled and where the answer is not predictable,

Now if we see language teaching in the traditional three phases of presentaticn
(in vhatever form), practice and exploitation, then controlled communicative
activities are appropriate at the practice stage and relatively uncontrolled
communicative activities at the exploitation stage, An example of controlled
practice would be the Opinion Poll type of exercise, The learners take an
opinion poll of the class on, for example, their likes and dislikes from a list
of drinks such as beer, whisky, wine, coke, milk and coffee, In doing this
they repeat both question and answer many times and come up with some
interesting Ystatistics! about the class as a whole, This information can be
used for further practice, This activity is communicative in that the

speakers are asking questions to get information that they need to complete
their opinion poll, It is a tagk which involves speaking, listening and
taking notes and it involves the learners themselves, The exercise uges

the obvious information gap -~ that provided by the learmers themselves as

each differs in his likes and dislikes,

Tn other exercises the information gap can be created by using cards or giving
different students access to different information through a variety of
devices, Such activities give the learner the opportunity to use whatever
language he has communicatively, The communicative approach is derived from
a consideration of real use of language and is seeking activities that will
provide something like the 'real? use of language within the constraints of
the foreign language classroom. : \




PRESENTATION
Mr James Arnold
(Army School of Languages, Beaconsfield)

Assessing the thional/?unctional Approach in the Classroom

This talk is on my werk with the Overseas English Course, in the Wnglish
Language Wing, at the Army School of Languages,

In the past in the English Language Wing the materials used have tended to be
either structure~based, often with little attention paid to the context where
a structure may be used, or wholly authentic, The only concession mede to the
fact the students were not British, was that the instructor would move at &
slower pace, No one had succeeded in identifying in a systematic way the

communicative needs of the students,
To define terms very briefly, if we examine the scntences

*He had a headache
He had a cigarette
He had a car?®

we see that while the language form is similar the sentences may be divided
according to notion, Functions are broadly the reason why we speaks eg to
agree, to disagree, to complaiill etc. With course design, the obvious problem
in identifying the reasons why students will want to speak, is that language

is in its nature unpredictable, PFunctional courses work well in, for example,
Industrial Language Training, Workers in a factory are all in the same setiing
and need Inglish for roughly the same purposes.

How appropriate is the functional approach for the Overseas FEnglish course?
tCommunicative Syllabus Design? by John Munby contains a !communicative needs
processorf, T ghall apply his headings to the students in an attempt to draw
up a Profile of their needs, The participants in the course are of varying
age, nationality, educational background and lovel of English, The purposive
domain varies, depending on whether the students are returning to their country
- or remaining here for further training, In spite of the Fact that all are
soldiers, jobs and training courses differ widely, However, all students share
a !social survival? need on arrival in this country, The settings in which the
students will need English may be very different from that of the classroom .
Munby's other headings, interaction instrumentality, dialect (do we try to
predict the non-standard forms the student may encounter?) end target level
should all be considered, The conclusions to be drawn are that with students
with varied needs, the processorts value is only as a check list, but that its
value as a check list is considerable.

Leaving Nunby aside, we can still make the course 'functional!, We can ensure
that we work from texts (and topics and language functions) to structures, and
not vice-versa, The texts need not deal exclusively with army training. If
we focus too much on the 'specific purposes! of 'English for specific purposes!?
we are in danger of destroying motivation in students, Having covered basic
items such as the rank structure in the British Army and the infantry soldier
and his weapons; I consider topics and themes which T have found likely to
stimulate interést: for example - vehicles (including the private motor car),
women in the army, urban terrorism and US/USSR relations since 1945.
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Lessons on the theme 'the vehicle! can be made 'meaningful’ at a very simple
level, We can show a slide of an APC ('Is it a tank?® 'No, it isn't?) and a
slide of a Chieftain ('Is it a tank?? 'Yes, it is!), Compare, from structure—
based materials: 'Is Bill a man?! ‘Yes, he is'!, We can move from descriptions
of wvehicles, to instructions on how to drive them, the rules of the road, and
narratives; for example an account of a dangerous drive., Finally (because we
wish to move from the concrele to the. zbstract and not vice~versa) we can have
a discussion on the role of the tank in modern warfare,

(The talk concluded with extracts from 'The Scorpion! to give an indication
ag to how well military training films can be adapted for use in functional
language training,)
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PRESENTATION

Mr D H Ellis
(SHAPE/ TMS-NATO)

Progress Report on the Work of the BILC Standing Group on
Testing and Task Analysis : = : -

(Summary)

Mr David ELLIS, Head of Language Training for SHAPE and the IMS NATO and
Chairman of the Standing Group on Task Analysis and Testing (SGIT), made a
brief presentation. He talked briefly through the SGIT report and emphasized
the following pointss '

1, The report reflected the collective thinking of the SOTT members and was

a technical proposal for full implementation of STANAG 6001°

2, Although STANAG 6001 has led to a radical improvement in communications
between national and NATO Agencies and its positive impact has been felt,

in particular at SHAPE Headquarters, where standards of language proficiency
of newcomers have risen since the Agreement was introduced, the Group felt
much more could be done to standardise language profiles againsgt Jjob
categories and to provide testing and training specifications in line with
STANAG 6001, ' '

3 The Standardized Language Profile (SLP) is the interface where NATO
and national authorities! respective respongibilities meet; if the SIP
is stated in greater detail and consistently throughout NATO according
to job category, significant improvements can be expected in manpower
placement and training, ' R .

4. The gap between actual and target language level of personnel posted
to NATO could be bridged more effectively if testers and trainers were
in possesion of the above information (para 3) which, a spokesman from
the Military Agency for Standardization has suggested, could be issued as
en Allied Administrative Publication (A4P), supplementing STANAG 6001,

Mr Ellis wished to place on record his gratitude to the Group members
end in particular the Chaipman of BILC for their work and participation.,
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PRESENTATION

Mr Michel P M Schwarsz
(Bundessprachenamt)

L‘ann}yao"desVbesginsvlangggiers

whe Registration and Mnalysis of the Lenguage Activities and Requirements of the
German Military Component in Integrated Staffs in the Light of the Four Major

Language Skills

Tout projet sérieux comporte aujourdthui 1/3 de science, 1/3 d¥informatique et 1/3
d'observation & quoi il faut ajouter, je pense; un quatridme tiers, le 1/3 dtintuition,
non opérationnalisable,bien entendu.

S 0 ‘ . N i . . .
Je tacherai de combiner au mieux et le plus sucg}ntement poss1ble’9es guatre tiers
dans les quelques 20 minutes que je me suis fixées pour mon exposée.

1a D?abord;}ev1/3‘de scienéey

1e1s Aprés g'étre acharnéﬂsur les "meilleures" méthodes d'enseignement des langues

(voir le tableau 1) (rappelez~vous la querelle entre les partisane.de la méthode dite
directe, ceux de la méthode structuro globale, ceux de la méthode traditionnelle etc ..).
Tew sp&cialistes de 1'enseignement des langues se sont attagués & la théorie de la
formulation des objectifs (cf. les &tudes de B. Bloom) puis aux contenus de ces

objectifs eux~mémes. Aprés s'étre donc querellé a propos du "Comment enseigner?’ on
sfest mis 3 se quereller sur le "Quoi enseigner™. Les objectifs dang leur cadre
taxonomique devaient-ils Stre grammaticaux, situationnels, behavioraux, fonctionnels/

~notionnels ...? Q@u'est~ce qu'un curriculum? Quelle forme doit avoir un curriculum

digne de ce nom?

Toutes ces querelles sont, a mon avis, futiles et inutiles parce qu'on a mis la charrue
avant les boeufs. Avant de savoir quoi et comment enseigner il faudralt en effet

e

- ' i . . e g 2 2 . .
repondre & la double question suivante: "MPourquoi enseigner quelque chose? "C.d.d.
"Pourquoi enseigner quoi?"

G?est'Q cette question due nous nous efforgons de rgpondre, a 1'0ffice fedéral des
Langues de la RFA, dans le cadre dfun groupe de travail dont je suis le rapporteur.

1.2. Notre but est d'analyser directement les besoins langagiers réels 1ié§»5mun poste
ggpgéj ceci afin de nous permettire de concevoir des currioula (c.4.d. des objectifs
dfenseignement structurés) a caractére progmatique et didactique fond®, Il est clair
qutune telle analyse pourra de meme Stre un des oléments de réflexion qui aideront a
fixer dans le cadre des 4 habiletés langagieres qui est le nafre, conformément donc 3
STANAG 6001, les niveaux c.a.d. les PLS (Profil langagier standard) de fagon réaliste et
pragmati,que° Les resultats de cette analyse devraient de plus permettre aux collégues
concernes de travailler par priorités et de rédigers pour les diverses catégories'de
personnel qui veulent bien faire appel a nous, des modules d'enseignement et
d'apprentissage (autodidactes ou non) qui collent & la réalité, donc & forte "face
validity" ainsi que des tests et des examens spécifiques. ou du moins partiellement
spééifiques (voir le tableau 2). Si 1'analyse des besoins est vraiment voulue; clest
donc 1'ensemble qui peut et doit etre repensé ~ les objectifs, la méthode, et le
controle des performances ~ et 1l'on comprend aisément les réticences et appréhensions
qui surgissent a tous les niveaux de décision. Prenons comme exemple le testage :
Pouvons~nous continuer a vouloir des tests et des examens de rendement généraux qui
s'orientent aux quatre habiletés langagiéres fondamentales en général - et nous savons
qu’on peut tout y fourrer-ou voulons-nous compléter ces tests généraux par habiletds
langagiéres par des parties specifiques conformément 3 ce que nous revéle 1ltanalyse des
besoins? Cette question primordiale dlorientation générale me semble digne de plus
dlattention et de considération que 1l'examem, avouons-le; peu complique, quoique
impressionnant pour le novice, de ce qui compose ltanalyse statistigque des items! In
un mot esteil justifié actuellement de vouloir "foncer" et de réﬁiger coute que coute e
batterie de tests pour les habiletés langagidres en général, sans plus se permetire de
stinterroger sur la yg}}d}ﬁ§iig§e;pp des epreuves préparées pour des populations aux
besoins divers? La reliabilité d*une &preuve ne doit, & mon avis, en aucun cas prendre
le pas sur la validité et ce n'est pas parce que ®ea fdnctionne" que ctest bon!
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2, Permettez~moi maintenant d'aborder mon tiers d'informatique.

2.1. Aprés nous €tre entendus sur 1'instrument d'analyse des besoins (interview,
analyse de la définition des postes, questionnaire), ainsi que sur la conception
générale des types de besoins langagiers que nous voulions connaltre (voir le
tableau 3) = ce stade de réflexion nous a pris beaucoup de temps, principalement,
me semble~t=il, & cause de 1hétérogénéité du niveau d'information des membres

du groupe cqnoerné, corps enseignant compris = la rédaction de notre questionnaire
nfa plus éte qutun travail de patience et dlapplication (Nous nous sommes débi—
dés pour le questionnaire surtout pour des raisons d'économie et de validité

& un moment donné.)

Notre questionnaire comporte quatre parties : La premiére, un¢ partie d'intéret
général, sTintéresse spécialement & la personne qui remplit le dit questionnaire,
Codods, par exemple, & 1'arme A laquelile ii ‘appartient, a sa profesaion, 8 son
grade,; & son niveau de connaissance en langue francaise ou anglaise, a son PLS
propre, au PLS identifié pour le poste occupé, s'il y a un, etCo.o

La deuxiéme partie du questionnaire nour permet de découvrir les sujets, cCoa.d.
les themes qui font 1tobjet de 1'emploi de la langue étrangere (voir le tableau 4)
alors que la troisiéme partie analyse les activités langagiéres c.a.d. la maniére
dont ces sujets, ces themes, sont utilisés dans le cadre des quatre principales

habiletés langagiéres (voir le tableau 5)e

.- . . . ~ -
La derniere partie du questionnaire ntest pas structuree de sorte a permettre
les commentaires personnels concernant 1*enseignement fapprentissage des langues

étrangéres.

Aprés avoir évalué notre questionnaire quant 3 sa clarte et quant aux possibilités
d'analyse automatique & l¥aide d'un ordinateur, nous 1tfavons appliqué a prés de
800 militaires allemands travaillant dans des services intégrés de 1%0TAN. Le
traitement automatique des donndes a 8t8 achevd il ¥y & une dizaine de jours au
centre de calcul du ministére de la défense 5 Bonn et les derniers résultats

me sont parvenus, juste avant mon débart pour Londres,

PR . - . -~
2.2, Qu'avons-nous demande a 1lordinateur et guelles reponses nous a=t=il donnees?

2.2.1. Aprés avoir identifié dans nos questionnaires, ceci avec l'aide de nos
cgllégues militaires, 12 groupes repréégntatifs de métiers ou d*occupations, chiffre
realiste si 1%on songe a nos possibilites d’enseignement, puisque nous ne pouvons
offrir des centaines de cours différents7 et apres avoir tenu compte de la division
importante entre officiers et non officiers, nous avene proccdo d'une part

au calcul géhé}al des fré&uences et dautre part aux recoupements suivants qui

sont d*un int@ret plus évident:

3 s o . ~ .
2¢2:1.1. Pour ce qui est des End1qaﬁ;pnsrgéherales concernant la population

e

ayant rempli le gquestionnaire nous avons par exempie mis en regard:

- ltarme et le grade (voir le tableau 6)

- lParme et la répartition plus générale en officiers / non officiers
= 1ltfarme et la profession / occupation (voir le tableau 7)

-~ Le grade et la profesmion / occupation

- la profession et le groupe des officiers / non officiers par garnison

2.2.1.2. Pour ce qui est des EEQSEEZ&E%@?ﬁ.nouS les avons mis en relation
dtund part avec la profession / occupation
et dfautre part avec la profession / occupation sous 1'angle officiers/

non officiers

13




LN
2,201.3. Nous avons par ailleurs dans un troisieme temps/pellé d'apord les
quatre habiletéé»fondamentqigg (sous 1l'agpect des activités langagiéreg_qui

o Sy s . : - R LN
les composent) et les professions occupations ;puis ces memes activites langagieres
et les professions / occupations / officiers / non officiers,

2.2.2, Voici a titre d?exemples quelques résultats concrets obtenus

2:2:.207, Eggéggﬁiggﬁugéééfales

- fréﬁuence de participation des diverses professions (voir le tableau 8)
~ lmpleur des groupes officiers (235) non officiers (581)
-~ participation d”aprés la garnison

ot soe

202022, Profil langagier

Prenons, a titre d'exemple seulement, le profil langagier du groupe
des transmissions en general
~ en terme de sujets / thémes (voir le tableau 9)

~ en terme dfactivites 1angagigres dans le cadre des 4 habileteés 1angagi€res
{(voir le tableau 10)
Considérons maintenant le profil langagier des officiers des transmissions
- en terme de sujets / contenus (voir le tableau 11)
-~ en terme dfactivités 1angagiéres dans le cadre des 4 habiletés langagie\eres
(voir le tableau 12)

et comparons ce profil avec le profil langagier des non officiers des transmissions

~ en terme de sujets / contenus (voir le tableau 13)

~ en terme dlactivites langagigres dans le cadre des 4 habiletés (voir le tableaun

14)

3¢ Je voudrais terminer mon exposeé par le dernier tiers, celui de 1'observation.
Les résultats fournis par notre enquete se doivent detre complétds, revisés et
rendus praticables;Codode. adaptes anx contingences, par 1tobservation sur place.,
Cette observation nous permettra de remplir de vie.le cadre & la Ffois précis

et grossier que nous avons obtenu en ce sens qufelle nous permettra d'ajouter

aux besoins langagiers (language requirements) exprimés en termes de sujets /

thémes et dlactivités langagiéres dans le cadre des principales habiletés langagiéres
les fonctions et les notions (par exemple : informer au teléphone) comprises dans

les situations langagieres (par exemple : un subalterne informe un supé}ieur au
teléphone en général a Propos de soo)e

Clest donc la situation langagisre qui é mon avis determinera les notions, les
fonctions et les moyens linguistiques necessaires a la maitrise de ltacte de
communication langagiére global., Un syllabus qui se basera directement sur
notre analyse des besoins ne sera donc ni grammatical, ni notionnel/fonctionnel,
I1 sera communicatif, et clest 13 son unique ambition.,

Y . ' . . N . A ~ .
Ce troisieme tiers 4 observation se doit; & mon avis, etre decentralise, d'une part

bour avoir le feed~back nécessaire et d*autre part pour impliquer les enseignants.,
Vous savez tous que ce qui se fait sans eux est vite considéré comme fait contre

14




eux! Cette partiec est encore a 1'stude et je compte beaucoup sur l'expé}ience
que nous pourrons peut—-etre acquérir dans le cadre du projet pilote (JSSG/EHPO“
training) qui fait l¥objet de discussions au Steering Committec,

Je terminerai en souhaitant ne pas avoir manqué dens 1%orientation générale

de notre projet de mon quatriéme tiers, c.d.d. d'intuition, de sorte que
notre recherche, par sa clarté et sa simplicité'voulue, puisse le plus rapidement
possible déboucher & tous les niveaux sur un travail motivant et réaliste.

Je vous remercie pour votre attention.,

15




BILC 1980 1
Sciences de 1t éducation Um<mwowwmsm5d
1, Comment enseigner ? 2. Quoi enseigner ? 3. Pourquoi enseigner quoi ? '
~ La méthodologie - Objectifs (grammaticaux y | Analyse des besoins | W
- Les média situationnels, fonctionnels Py . ; S :
50¢M055mwmv, | Bxamen des performances requises | M
~ Curriculum m
Realité : Enseignement / apprentissage
Objectifs 2, Méthode \ média 3. Controle des performances requises

PO SN,

M. Sche.
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031

032

033

034

035

036

037

038

039

Extraits de 1'analyse des besoins langagiers de
1'0ffice fédéral des langues, Hurth 1978~79-80

- Treduction =~

( ) Sur quels thémes voudriez~vous que 1‘enseignement/
apprentissage des langues etrangeres mette lfaccent?

trés important T -
important e
beaucoup moins important 3
tactique . 81
technique — |
1 L 82
logistique L‘g%wi 83
travaux de séorétariat i f 84
w@?mp
.
administration L 85
‘M
politigue %. .ﬂg | 86
,‘ ] i‘d";‘;"s‘h
economie P 87
justice ;wﬁhﬁu 88
r‘.é{..uscm«;!
us et coutumes } : 89

19




()

053

054

055

056

057

058

059

060

Extrait de 1"analyse des besoins langagiers de
1'0ffice fédeéral des langues, Hurth 1978-79-80

- Traduction -

En PPODUCTION ORALE (langues etrangéres) j'exerce les

ACTIVITES LANCGACIERES suivantes:

N . cg
tres important 1 -

beaucoup moins important 2

Briefing/ropport (prépare)
anglais

francais
ot

Bref exposé (non préparé)
anglaisg

francais

Résumer des informations et les rapporter
anglais

frangais

o, X . . e g
Presider des discussions specialisees
anglais

fran?als

. o il N . L] - » ° -
Participer a des discussions specialisees

anglais

frangais
Téléphoner

anglais

frangais

Donner des ordres/directives
anglais

frangais

Expliquer des faits
anglais

francais

20
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116
117

118
119

120
121

122
123

124
125

126
127




- Traduction =

Formation en. langues ctrangeres 05/23/80 Page 11

File DNoname {(Creation date = 05/23/80)

CROSSTABULATION BY

ool Arme by V004  Grades Page 1 of 1
. V004
COUNT ;
ROW PCT | hommes de Sous— Adjudants Officiers Officiers ROW
COL PCT |} troupe - Officiers d*état-major TOTAL
VOO1 TOT PCT | 1 | 2 3 : 4 ! 5
1 w 142 88 77 j 28 110 445 h
Armee de terre 31.9 '19.8 17.3 w 6.3 [ 24.7 59,1
68.6 46,1 63.1 W 50,9 | 61.8
18.9 11,7 10,2 _ 3.7 : 14.6
“ o
2 0 4 1 3 7 15
Marine 0.0 26.7 6.7 20.0 | 46,7 2.0
0.0 2,1 0.8 ; 5.5 i 3.9
0.0 0.5 | 0.1 ” 0.4 ; 0.9
§ o ! |
3 65 99 a4 24 61 293
Armée de lfair j 22,2 33.8 15.0 m 8.2 . 20,8 38.9
| 31.4 51.8 6.1 | 43.6 34.3 |
8.6 13.1 f 508 “ 3.2 . 8.1 ;
oordﬁz‘ 207 191 122 55 178 753
TOTAL 27.5 25.4 16.2 7.3 23,6 100.0




- Traduction - 7

Formation en langues &t Hm.wmwu.mm 05 \Nw \mo page 12
File Noname ({Creation date = 05/23/80)
CROSSTABULATION BY
V001 Arme by V099 Profession/occupation
v099 page 1 of 2
COUNT p
ROW PCT Police Service de Rensei- Genie G1-81 G2-S2 G3-33 G4~34. Infor-— Chauf-  ROW
COL PCT militaire Santé gnements matigque feurs TOTAL
Y001 TOT PCT 001 002 003 004 005 006 007 008 009 010
T 39 5 -0 22 20 114 76 18 7 46 445
Armse de terre 8.8 101 0.0 4.9 4.5 25.6 7.1 4.0 1.6 10.3 59.1 o
97.5 100,0 0.0 57.9 55.6 63.0 69.7 64.3 63.6. 65,7 o
5.2 0.7 0.0 2.9 2.7 5.1 10,1 2.4 0.9 6.1
- 1 0 0 0 1 6 4 1 o) o 15
Moring 6.7 0.0 0.0 0.0 6.7  40.0  26.7 6.7 0.0 0.0 2.0
arine 2.5 0,0 0.0 0,0 2,8 3.3 3.7 3.6 0,0 0.0
0.1 0.0 0.0 0,0 0.1 0.8 0.5 0,1 0.0 0,0
3 0 0 21 16 15 61 29 . 9 4 24 mmw
4 . Ooo OQO .N..N mom mo\._ NOom mom Wo\‘ \_ob. mom .W ow
¥
Armee de ltair 0.0 0.0 100.,0 42 .1 41.7 33.7 26,6 32.1 36.4 34.3
0,0 0.0 2.8 2.4 2.0 8.1 3.9 1.2 0.5 3.2
COLUMN 40 5 21 38 36 181 109 28 11 70 753
TOTAL 5.3 0.7 2.8 5.0 4.8 24.0 14,5 3,7 1.5 9.3 100,0

(Continued)




Formation en langues

« Trgduction -

- 5 ™,
etrangeres

File Noname (Creation Date =

V099 Profession / Occupation

Category Label
Police militaire
Service de santé
Renseignements
Génie

G1 - 81

G2 ~ 32

G3 - 83

G4 - 34
Informatique
Chauffeurs
Ouvriers

Transmissions

Code

001
002
003
004
005
006
007
008
009
010
011
012

Total

05/19/80)

Absolute

Freq

40

161
109
28
11
70
63

151

53

Valid cases 753 missing cases O

Relative
Freq
(PCT)

4.8
24,0
14.5

3.7

1.5

9.3

8.4

20.1

1000

Adjusted
Freq
(pcT)

5.3
0.7
2,8
5.0
4.8
24,0
14.5
3.7
1e5H
9.3
8.4
20,1

100,0

Cum
Freq
(pcT)

5.3

5.0

8.8
13.8
18.6
42.6
571
60.8
62.3
T1.6
79.9

100.0




Analyse des besoins langagiers (Traduction)

> > s -
Groupe allemand, services intégrés

THEN B S}

¢
-

5 ey

NCd - .
Pourcentage de reponses correctes au questionnaire

e

Ici: { Transmissions
{ rrans

e o

R S A R NS Wt RN e ST e AT A S s e S .-

 THEMES

Tactique (141)

Technique (148)

Logistique (141)

Travaux de secrétariat (142)
Administration (142)
Politique (140)

Economie {140)

Justice. (139)

Us et coutumes (144)

17T
51.4
1103
331
21.8

.A%ow

10.0
1.9
36.1

27.7
31.8
46.8
36.6
36.6
7o
471
1904
43.1

R A b i e ko

tres important. / important

i

R e A K G s R T e 1 e S R R SR AR

w total beauncoup moins important Rang
!
n - 45.4 54.6 8.
m 83.2 16.9 Te
m 5841 41.8 6.
69,7 30.3 3.
| 58.4 41.5 5.
| 61.4 38.6 4o
m 5741 42.9 Te
| 27.3 72.7 9.
w 79.2 - 20,8 2,

- Mai 1980
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Analyse des besoins Hmsmmmpon

D e T VSR = It

. e
Groupe allemand, services wsﬁmmumm

M bb&w<w&mm dmsmmmpm%om mhmwommmu ooawwmmemHos mﬁmpww<mw

AHWQQSO&HobV

e s e g

Icis ﬂeﬁmﬁmawmmwosmM

o e e e i i i st e,

J .

U T

wocHooﬁﬁmmm de meOSmmm correctes au qs@mﬁwobsmpwmo

B o o e A R SR s R i Ao i 4 ot

Activités langagidres

Compréhension auditive de :

trés important

Conférence (146)

Informations de la radio (140)
Films d‘apprentissage (136)
Ordres — directives (150)
Appel 1€1&phonique (150)
Discussions (146)

Conversations de tous les jours (149)

7.4
27.1
48,5
94.0
98.7
76.7
77.2

anglais ‘

R T

10

beaucoup moins important Rang
22,6 3.

72.9 7.

51.5 6.

6.0 2,

AO.W AO

NWQW mo

22.8 4.

Mai 1980
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. - -~
Groupe allemend,; services integrés

[ THRMES |

| SRRV 1

‘Analyse des besoins langagiers (Traduction)

PRI e el s Sk R e 5 i

1

Lo sieris e ke e % e e o st o e

~ . .
Pourcentage de reponses correctes au questionnaire

Ici: mewmumawmmwoww.AowwwomeWv

~

SIS |

THEME

w

trés important / important

Tactique (36) 4%.2 41.7 m
Technique {37) 45.9 48.6 _
Logistique (35) 8.6 54.3

Travaux de 51.4 43,2 “

Secrétariat (37)

Administration (36)* 13.9 30.6 ~
Politique (35) 5.7 54.3 *
Economie (35) 0.0 371 |
Justice (35) 0.0 5.7 :
Us et coutumes (38) 15.8 65.8 w

total

e e !.a..“r.‘.!ui. D

88.9
94.5
62.9
94.6

445
60.0
371

57
81.6

Mai 1980

beaucoup moins important

L e e

1

S . O R Bt b e 4 A T T B Wi

1101
5.4
37.1
5-4

55.6
40.0
62.9 -
94.3
10.5

Am@bm

3o
ND
m0
1.

26



Analyse des besoins langagiers Aewmﬁﬂo&wowv 12

Groupe allemand, services intagrés Iciz bﬁ@wmrmbmmwosm (officiers) |
o et s o i 4 % e e it e ST e T e e
| Eotivités Tangagiires eworodes, compréhension suditive, amglais |

Pourcentage de ﬁmbobmmm oowﬁoo&mm au gquestionnaire
bo&wdwﬁmm Hmswmmwmwmm , trés important beaucoup moins important Rang
QoBvamemwos anditive de :
Conférence (38) . 94.7 1 5.3 3.
Informations de la radio (36) 4 27.8 1. 72.2 , 6.
Pilms dfapprentissage Awhv & 50.0 . 50,0 5
Ordres — directives (39) h 97.4 | 2.6 2,
Appel téléphonique (38) ‘ 100.0 0.0 : Te
Discussions (38) B 100,0 0.0 1e
Comversations de tous les jours {38) - 65.8 34.2 4.

Mai: 1980




Analyse des besoins langagiers (Traduction) 13

. o . e e

Groupe allemand; services Hsﬁmmwm\m Icis uewmﬁmawmmpobm (non owwHonH.va
ey . _
| THEMES |

| S L

- . .
Pourgentage de reponses correctes au guestiomnaire.

THEME trés important \ important m total beaucoup moins important Rang
..... . — N e . %

Tactique (105) 7.6 22.9 I 30.5 69,5 9.
Pechnique (111) 53.2 26.1 ' 79.3 20,7 1.
Logistigque (106) j 12.3 44.3 m 56.6 43.4 7.
Travaux de secretariat (105) 26.7 34.3 | 61.0 39.0 6.
Administration (106) . 24,5 38.7 | 63.2 | 36.8 4.
Politique (105) | 171 44.8 | 61.9 | 38,1 5, &
Economie (105) A 13.3 505 63.8 36.2 3.
Justice (104) | 10.6 24.0 m 34.6 65.4 8.
Us et coutumes (113) M 40,7 32,7 M T34 | 23.0 2.

Mai 1980




Analyse des besoins langagiers (Traduction) 14

e A £ ek Ak P e Sae e A A % Ve ey SR .4

Groupe allemand, services int8zrés Ici: | Transmissions (non owwMomemvw

) e o s i e s s e 05 e e ks o e
T T e e e e e« ST TR TR IR
W.»O&p<udom langagieres exercées, compréhension aunditive, anglais |

-~ . . -
Pourcentage de reponses correctes au questionnaire.

B e it 58 S A e UM ] i e k€ A S A 0t % e 51 i 4 et e e e m e B W e . R o

B T T R i A L e

bbdw<wﬁmw‘wmﬁmmmwmdmm trés important beaucoup moins important - Rang

e . .-
Comprehension auditive de 3

Conférence (108) T1.3 28.7 , 4.
Informations de la radio (104) 26.9 13.1 ‘ 7o
Films dfapprentissage (102) 48.0 52.0 6.
Ordres ~ directives (112) 92,9 _ 7:1 2.
Appel télephonique (112) 98,2 1.8 1.
Discussions (108) 68.5 . - 31.5 . Se
Conversations de tous les jours {(111) 81.1 18.9 3.
Mai 1980
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PRESENTATION

Mr J J Melady » - . o
(Senior Staff Officer Language Training, Canadian Forces' Training System)

Staff Training Relative to the PFunctional Approach to Curriculum and
Instruction

et A R TG S0 Bt ¢ R A A M AR 5+ AN W, TP VLR

"Functional” — A Definition

1. If curriculum and instruction become more "functional", it follows
that so should the orientation in staff training. For staff in the
Canadian Forces Language Training Programme, this training will be conw-
ducted at Fcole des langues des Forces canadiennes (BELFC) St~Jean, P.Q,
on a national basis.

2. When speaking of "functional® relative to staff training, this implies
training staff ‘o meet student language requirements to function:

a. 1in general language situations

b. in specific work situations

Le besoin d'equilibre

3. Historigquement dans le domaine de la formation linguistique, chaque
époque a souligné€ 1'imporiance de choses différentes ~ tantét le
programme_dfenseignement, les methodes d'enseignement et 3 d'autres
moments 1'&tudiant ou le professeur. Trés souvent 1'accent a &té mis
uniquement sur un de ces élénents, Ce qui importe c'est d'accentuer
1'equilibre entre ces €léments et le professeur et de lui donner sa
formation en conséquence.

The Staff

4, The typical teacher in our programme holds a BA degree, receives
financial remuneration accordingly, teaches 4 hours daily, is dynamic,
youthful in outlook, is creative and open to innovation. In addition
to the Foreign Language staff, the English/ﬁbench mix is approximately
50/50 as is the male/female.

Training Conducted for the Functional Approach
5. To date our training in terms of "functional® has consisted of:

2. Training sessions on techniques of group animation to develop
student communicative competence vice parrot4like performance in
drill situationms. By meeting their language requirements, the aim
is to equip students to function more spontaneously in various
general language situations,

b, Training sessions for teacher identification of job-oriented
language requirements with a class of students plug appropriate
follow-up techniques,

System requirements

6. Once the currioculum becomes more developed and the staff training
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section at BLFC St—Jean is staffed, this concept will be attached on a
system—~wide basis for staff training relative to the functional approach

for specific job requirements.
Conclusions
7. In conclusion, for us staff training in relation to the "functional®

approach has involved training staff to mect students' language requirements

for

general communicative competence and for specialized on—the-job

situations,

Recommendations

80

and

Relative to specialized language requirements, however, in curriculum
1nsbruct10n, I would recommend the following:

a. That staff training in this regard not be over-emphasgized to the
disadvantage of general communicative competence. Balance is required.
Work-related language training is not the complete answer,

b. That if the emphasis in curriculum and instruction is on general
communicative competence and linguistic work requirements a similar
emphasis be adopted for staff training and that there be a strong
link between curriculum developers, programme managers for implementa~
tion and staff trainers.

Co That we avoid the pitfall of euphasizing uniquely the job-oriented
functional dimension whether in curriculum, instruction, testing or
gtaff training and that the focus rather be on training staff for the
total teaching/learning process.




PRESENTATICN

Mr Alan Moys
(CILT)

The Work of CILT

(Summary)

1. 1Introduction

In the present climate of severe public expenditure economies, CILT's
funding by government has teen under review. While the future of the
Centre is reasonably assured, it will he necessary to find an ‘inereasing
proportion of CILT's budget from other sources than central government,
As part of a general review of the Centre's work, ‘the Director is
considering the development of new services to industry, to government,
and to public bodies.

2. Constitution and Aiwms

The Centre was established in 1766 to collect and coordinate information
about all aspects of modern languages and their teaching and to make this
information available for the benefit of education in Britain., CILT is
maintained as a national centre by annual grants from the Department of
Education and Science, the Scottish Education Department and the

Department of Education for Morthern Ireland, Registered as an independent
charitable educational foundation, it is controlled by a Board of Governors
appointed by the Secretaries of State and widely representative of education
in Rritain.

7ith nineteen staff, CILT serves both teaching and research., Advice on
language teaching and materials is ‘availahle for French, German, Italian,
Russian, Spanish and English for sveakers of other languages within Rritain,
Enquiries about less commonly taught langages are also dealt with, and are
referred if necessary to sources outside the Centre. Information about
research into any language, including English, is provided by CILT,
Enquiries about the teaching of English overgeas, however, and to overseas
students in Britain, should be addressed to trhe Pritish Council, 10 Spring
Gardens, London SWIA 2PN; telephone: 01~930 8466 ext. 2728. ’

The Centre maintains liaison and cooperation with professional associations
and teachers' organisations in Britain which are concerned with languages.,
Through its research information service it has international links,
especially with other Furopean countries,

3. Language Teaching Library

The Language Teaching Library, a reference library maintained jointly with
the British Council, is open to all concerned with the study, learning and
teaching of languages. There is working space for about forty people,

At present the library holds about 25,000 volumes, providing international
coverage of particular languages, general and applied linguistics, aspects

of teacher training, language testing, examinations, research, psychology,
teaching technology and methodology. - Fxamples of all teaching materials
currently availakle in Britain for French, German, Italian, Russian and
Spanish are held, and there is a collection for English as a foreign languape
for most countries overseas; these include non-book materials, Many short
bibliographies are available.
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The library subscribes to some 400 British and overseas periodicals. Language
Teaching & Linguistics: Abstracts, the joint British Council/CILT quarterly
journal published by Cambridge University Press, is based on scrutiny of
these periodicals. Wor further information ses CILT Services Paper 3,

Audio-visual holdings comprise representative samples of about 1,000 courses
or sets of teaching materials: cassettes, tapes, film~strips, slides, 8mm
film loops, OHP tranmsparencies, video-~cassettes, etc, Viewing and listening
facilities are available.

Other resources and services include: specimens of language tests: an
international index of organisations; a calendar of forthcoming conferences
and short courses; Council of Europe papers on language teaching; reviews of
audio-visual teaching materials; examination gyllabuses and papersy biblio=
graphic. assistance; photocopier.

Research Register

Europe

By agreement with the Council of Europe, the Centre coordinates a European
register of research in progress on linguistics and relevant aspects of
psychology, sociology and education, as well as on particular languages.

This service is maintained through liaison with designated national zpencies;
agencies have heen nominated (by their povernments) in Cyprus; Dehiark,
Finland, France, the Federal Republic of Germany, Ireland, the Wetherlands,
Switzerland and Turkey. They gather information which they contribute to the
register, Language and languapge teaching: current research in Furope, (un~
published typescript), and CILT provides a copy of thé register to each
national agency. (For its availability in Britain, see beldv).,  Extracts
appear in Language Teaching & Linguistics: Abstracts ('Cirrent reseatrch
supplement),

Britain

CILT maintains & register of research in progress in Britain, within the
context of the Luropean register, Language and language teaching: current
research in Britain (compiled by CILT and published by T.ongman: latest
edition 1975-77, is supplemented by the British section of Current research
in Burope, which contains new project entries that will appear in the next
published edition of the British register. The Furopean register may be
consulted in the Language Teaching Library and in libraries/cemtres in
Aberdeen, Relfast, Bristol, Cardiff, Edinburgh, Feele, Manchester, Newcastle
upon Tyne, Nottingham, Slough and York (list obtainable from CILT). o
Dissemination of information in other Huropean countties is the responsibility
of national agencies. Individual requests for information about wotrk on
specific subjects can be dealt with, A short questionnaire for reporting
new projects is supplied on request., For further information see CILT
Services Paper 4,

Research and development proposals

The Centre can assist researchers in Pritain to6 frame proposals for submission
to appropriate funding agencies.,




5.

National Congress on Languages in Lducation (NCLE)

The Centre provides the secretariat for the National Comgress on Languages

in Fducation, a standing body established in 1976 by a numher of professional
organisations to provide for continuous discussion and formulation of
recommendations on matters affecting language and languages in education,

For further information see MNCLE publicity leaflet,

Publications

Puhlications represent a major element in CILT's national and international
dissemination of information about language teaching. Publications vary,
from short information guides, selzcted reading lists, and bibliographies,
to monographs, reports, edited collections of materials, and other titles in
book form. All titles are supplied by mail~order, and subscription schemes
are available,

Further information

Members of the conference requiring further information should contact
John Trim or Alan Moys, at the Centre for Information on Language Teaching
and Research, 20 Carlton House Terrace, London SW1Y 5AP:

Telephone: N1-839 2626/9.




PRESENTATION

Mr Bob Dodd
(The British Council)

The English Language Division of the British Council

The British Council, Britain's Main agency for cultural diplomacy and educational
aid, was set up in 1934, In 1940 it received a Royal Charter charging it with the
tasks of promoting the use of English abroad and developing close links with other
countries, It organizes English teaching directly through its own centres or
institutes in some countries and indirectly by supplying British teachers, advisers,
or consultants to institutions abroad. It administers scientific and educational
aid programmes, runs libraries, encourages sales of British books, arranges art
events, sends specialist visitors abroad, and looks after various categories of
overseas visitors and students in Britain. Its head office is at 10 Spring Gardens,
London SW1A 2BN,

As a non~governmental body supported mainly by public funds (coming chiefly through
the Foreign and Commonwealth Office and the Overseas Development Administration)
the Council enjoys considerable, but not total, freedom: the Government decides

in which countries, and on what scale; the Council will work; the Council itself
decides, according to the demands and circumstances of each country in which it is
represented, what kind of work it will do, and how it will doit,

In London, the Council operates through Divisions (some based on geographical regions
and others on particular functions), each under a Controller., Divisions are typically
subdivided into Departments, each under a Director,

In the interests of greater economy and efficiency, the English Language Diviéion
has just been reorganised., It now comprises two Departments (each with a Director)
and two Units (each with a Head),

The English Language Management Department manages and monitors the Councilts direct
teaching operations, helps to administer the KELT (Xey English Language Teaching)
Scheme on behalf of the Overseas Development Administration, and coordinates the
Councilts country programmes in English language teaching. It works closely with
the regional Departments concerned.

The English Language Services Department conducts a few intensive courses for specially
designated groups of adult students from overseas, develops teaching materials, sends
members of its own staff abroad to conduct courses or workshops for teachers of English,
to advise on ELT projects and programmes, and to serve as consultants on the design

of lanmguage tests, courses, or sylldbuses, and on pedogogical applications of
educational technology. This Department has also assumed responsibility for compiling
and editing ELT Documents.

Serving both Departments are the Bnglish Language Testing Service Development
Liaison Unit and the Central Information Unit,

The ELTSLU has cooperated with the University of Cambridge Local Examinations

Syndicate to develop a test battery designed to meet the individual needs of overseas
students who wish to study in Britain and who need to provide evidence of their
proficiency in BEnglish. Test results are intended to yield a clear indication of

each candidate®s level of communicative performance in English, which can then be
compared with language requirements specific to the candidate’s chosen course of study
or training, The first (general) part of the test assesses basic skills of reading

and usage (40 minutes) and listening comprehension (30 minutes) needed for any course
of study. The second (modular) part tests the special skills needed for various kinds
of courses in Life Sciences, Medicine, Physical Sciences, Social Studies, or Technology.
A general academic module is available for use when a candidate's special subject lies
outside the main test areas or overlaps several of them, The second part assesses




study skills (55 minutes) and writing (40 minutes) and includes an oral interview
(10 minutes), Candidates take one of a number of possible combinations of the
five sub-tests. The test may last from ¥ to 3 hours, according to which options
are taken., Tuller details can be obtained from Mr G I Lambert, UCLES, Syndicate
Buildings, 17 Harvey Road, Cambridge, CBl 2EU,

The Central Information Unit (BLD) is part of the British Council's new Central
Information Service, which will increasingly benefit from recent advances in

information science and computer technology in collecting, collating, storing,

retrieving and disseminating the information needed to improve the Council's internal
efficiency and its capacity to respond to external requests and inquiries., Among

the tasks transferred to the CIU from the former English Teaching Information Centre

is that of compiling and of annually revising Academic Courses in Great Britain

Relevant to_the Teaching of English to Speakers o ler- Languages, & much-used list
giving details of courses (other than vacation courses) available at British universities
and colleges,

Questions about these fields of activity are best addressed to the Director of the
Department or to the Head of the Unit immediately concerned. If it is not initdelly
clear which Department of Unit is likely to be Yimmediately concerned!, correspondence
addressed to the Controller, English Language Division, will be quickly pasged on to
whoever can mogt expeditiously deal with it. Orders for most British Council public=
ations or requests for catalogues are best sent to the Printing and Publishing Departe
ment, The British Council, 65 Davies Street, London W1Y 2AA, The Cultural Attaché

at the British Embassy in Washington DC, the British High Commisesion in Ottawa, and
British Council Representatives or Regional Directors in other countries represented
at the BILC Conference are the best local sources of information and advice,

The postal address of the Centre for Information on Language Teaching and Research,

at 20 Carlton House Terrace, London SW1Y 58P, conceals the fact that CILT and the
British Councilts English Language Division, with the Language Teaching Library

which they jointly manage, are housed in the same building (in British Council terms,
the West Block of 10 Spring Gardens). Cooperation between CILT and ELD, always

close, extends to joint sponsorhsip of the quarterly Language Teaching and Linguistics:
5253232257 published by the Cambridge University Press, and of the series of Specialised
Bibliographies on languages and language-teaching obtainable in or from the Library,

This outline of ELD's new structure is necessarily incomplete. The Council still
maintains close relations with relevant university departments, with other centres

of learning and research, with the Department of Education and Science, with the
Association of Recognised English Language Schools, the Federation of English Language
Course Organisations, the Royal Society of Arts; and many other bodies concerned with

language teaching and linguistics. It is still well equipped to offer information and

advice on ELT methods and materials, and has accumulated a rich store of varied
experience in teaching English for specific purposes. The disappearance of the familiar
acronym ETIC implies not so0 much a loss as a redistribution of the tasks which ETIC

used to perform, Many of the personalities who have risen to prominence in acadenmic,

experience through the British Council, which, through the range and variety of its
overseas involvement in English language teaching, continues to pioneer imaginative
innovations, to consolidate earlier successes, and to offer career opportunities of
particular value to specialists with a strong interest in and commitment to the teaching
of English to speakers of other languages.




PRESENTATION

Mr J L M Trim
(Director, CILT)

The Work of the Council of Europe in
Modern Languages since 1977

The current modern language programme of the Council for Cultural Co-operation
of the Council of Europe, with which I have been closely involved, was
initiated in 1971. It has been a great pleasure and honour for me to have
been invited on three occasions in 1974, 77 and now again in 1980, to report
to BILC on the progress of this work., In 1974 I was able to speak only in a
programmatic way of a framework of ideas and an approach. We wanted to bring
language learners, teachers and planners to see themselves as planners in
learner~centred, needs~based systems developmeni.

In each case we should work from the need of the learner to be able to
communicate in particular ways for particular purposes in particular
situations, and to formulate explicit learning objectives setting out in some
detail what he would need to be able to do with languages in those situations,
what concepts he would need to express and, consequently what linguistic
resources he would need for the purpose.

We termed this approach 'functional-notional?. In pursuit of these
communicative objectives we should need to develop appropriate materials and
methods, as well as means of assessment and evaluation 1o monitor the success
of the learner and hence of the system.,

By 1977 we could point to Jan van Ek's fThreshold Level! and 'Un Niveaus
Seuil? produced by a team at CREDIF under the directiém of Daniel Coste, in
which a framework of language functions, or categories of speech acts was
set out in a systemmatic way, together with a classification of concepts,
whether general notions of entities and relations in space and time or
specific notions tied to the detailed concrete realities of situations and
happenings. We could show, in an organised way, the wealth of resources,
even at a modest level, that a language places at the disposal of its
speakers for performing these functions and expressing these notions. We
could offer another basis than structural progression from telementary?

to Padvanced', for discussing priorities and orderings of language learning
objectives.

In 1980, we can now point to a series of applications and extensions of the
same basic ideas, leading to the publication of a series of basic doouments
which can be used by planners, teachers and even learners themselves, as
they face the task of finding solutions to learning problems. Rene Richterich
and Jean~Louis Chancerel’s "Identifying the Needs of Adults Learning &
Foreign Language" shows a considerable deepening and broadening of the
concept of needs analysis to embrace not only the parallel categorisation of
the parameters of language use and language study, but the establishment of
the needs, motivations, characteristics and resources of all parties to the
learning process - learners, teachers, planners and course designers, as
well as the institutions that organise them and the social agencies that
maintain those institutions. In this was Tneeds analysis' can avoid

falling into a utopianism which all too easily leads to disillusion and a
conservative reaction.

With regard to the specification of objectives; the 'Threshold Level?
concept has been applied to an increasing range of languages. The *Nivel
Umbral' for Spanish has now been published, the German 'Kontaktschwelle?! ig
in its final form and now being printed, *Livello Soglia' for Italian is
approaching completion. Work is under way for a Danish version, and a team
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is being constituted for a Dutch equivalent. A Swedish version exists in
draft for use with migrants. The Council of Europe has no responsibility
for languages outside its own area, but a recent UNESCO meeting on the
promotion of less widely taught European languages has recommended the
extension of the same principles to them.

At the same time the concept of language learning objectives is being
further developed., The 'ThresholdLevel! objectives concentrated on face to
face interaction in speech. The principles of a communicative approach to
written language-have been developed by a CREDIF team in 'L'ecrit et les
ecrits?!. We have to envisage not only the development of the learner as -
communicator and as learner, but also the effect of learning on his
personal and social development. Learning to communicate involves not only
having an organised body of linguistic resources at one'’s disposal but also
being able to use them to control the tactical and strategic development of
goal—~directed social interaction as well as to construct and react to
coherent discourse. Development as a learner means acquiring study skills
gaining awareness of the nature of one's own nature, situation, resources,
potentialities and goals. In this way the learner can be brought progressivély
to self-reliance and maturity, so that when teaching stops learning can
continue. Henri Holec's study on 'Autdnomy and Foreigm Language Learningt
points the way forward, as does Mats Oskarsson's *Approaches to Self- ”
Assessment in Foreign Language Learning?.

The principles developed in the Project have been put into practice in a
wide variety of contexts. In general adult education in the home country
the work of the Deutscher Volkshoohschulverband has been increasingly
closely related t6 that of the Project. “The Eurocentres have applied all
aspects of systems development to their teachlng,ln Bournemouth. The multi-
media English language programme !Follow Me! in Germany was conceived within
the Project and represents a considerable step forward in bringing large
independent institutions together into a learning partnership. = In the
vocational field, programmes along the lines of the Project have been
developed for the Austrian hotel industry, the training of hairdressers in
Denmark, of EEC Personnel in Brussels, of in-service training in the
antomobile industry in Germany. Experiments in the teaching of the language
of the host country to migrants are under way in Sweden, France, Germany and
UK. A needs analysis of students in polytechnics is being conducted in UK.
In the military field, you have been studying the very thorough use of
functional-notional concepts made by Development and Evaluation Associates
Inc of Syracuse for the Defense Language Institute Foreign Language Centre
in English, Spanish, Chinese and Russian.

As a result of the successful application of these concepts with adult
learners, Dr van Ek and the CREDIF team were commissioned to.produce
adaptations of 'Threshold Level! and 'Un Niveau-Seuil'! for use in schools.
Louig Porcher has also produced a paper on the concept of 'needs analysist
in a school setting. Experiments are under way in 17 of the 22 member
countries of the CCC and a very successful irteraction network has been set
up. Visits have so far been made to experiments in England, Gérmany,
Finland, Eire and Portugal. In UK almost 50 teacher groups in different
parts of the country have been using Council of FEurope documents or
closely related approaches to renew language teaching in the early years of
the secondary schooling with a remarkable effect on the motivation of
learner and teachers.

[¥3]
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The fruitfulness of the functionalw-notional concepts and technigues and the
developing ppactice of partnership in systems development reveals itself in
the wealth of practical applications and the dynamic evolution of the field,
The present Project will be completed in 1981, when a Final Report embodying
its results will be put before a major inter-governmental conference in
Strasbourg for evaluation., It will then be for member governments and the
CCC to consider the nature of follow-up action and the goals of the next
medium term action.




NATIONAL REPORT
EELGIUL

1. Developing objectives, test—criteria and certificates,

In 1978 at Mons, Danielle Reulen, staff-member of the research group
reported on the survival level, Between 78 and 80 an intermediate
level was tackled., In the field of functions, research was carried
on (a) with notions necessary to understand the radio news (b) the
weather forecasts, (¢) the understanding of general articles in
neWspa,pers° Frequency lists with 1800, 2400, 3000 items were
computerised; 500 samples of the three.interest fields were typed
out and both inventories compared. The result was that none of the
three lists covered less than 70% and not more than 1% of the
tokens., It was decided then to restrict the national list to 1800
items and to search for teaching methods of the heuristic type in
order to give learners the ability to master the 30% items in the
news not covered by the lists. The testing group in its turn
admitted as many as 15% "unknownY tokens in the tests for the
certificate, The results of the 1980--control group are not known
yet,

(Stanag 3)

2, Experimentm-with,a.oontrol~group to master the news from radio

and. paper,

8o The target population : 80 students from Portugal, Spain,

France, Italy having had btween 60 —~ 100 hours of instruction
before the experiment.

be Objectives of the experiment : Test an autonomous learning
with the help of radio, taperecorder; dictionaries, Specific
purpose t the daily news,

Caq Time allotment : 30 minutes a day for the news broadcast, 20
minutes a day for the press review on the radio, 30 minutes a day
for an article, Twenty consecutive days on an individual basis,

Help from peers and teachers, when asked, was accepted,

do Results : Bach day after each period of 30 minutes a control
sheet with ten questions was handed out to control the personal

work, At the end of the period 76/80 students rated 9 out of 10
questions,

e, Conolusion° Autonomous learning is poésibie when external
control techniques keep track of the student involvement.,

£o Implémen’ca'bion., From September 1979 the method was applied
in the military academy with the same good results,
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3.  Experiment with specific purposes (October 1979 - June 1980)

Introduction: The war museum is within 5 minutes walk from the class -
rooms, It was decided to have the cadets study weapons, etc of their
force in order to motivate them for the profession and have them
handle the language as a tool instead of as a target in itself,

o Target population. Cadets in their first year hetween 18 and 25
years of age; background: about 400 hours previous instruction in the

target language,

b Objectives. Knowledge of the specific language of their
respective forces (tanks, planes etc), Motivate young cadets
for their future profession, Implement un individual learning

system,

Co Method,

(1) Students attend guided tours with guides having
received a strict briefing on a series of units
(functions ~ notions),

(2) Students take notes, ask questions, write reports,

(3) Students consult documents (books, videotapes, courses
of their force) on the subject of the unit and compare with

their notes,

(4) Students write briefings for their fees from the
other language group,

(5) Students hold briefings, etc and are subject to
questioning, criticism by their peers of the other
linguistic role,

de. Criterion-referenced learning takes place: they will have
to do the briefing in a way acceptable to their peers from another
language,

€,  Results after one year, Strong motivation, rating high, fluency
increased,

4. Experiments 2 and 3 combined,

With the same control group 60 minutes a week was added to allow the
Festudents brief comments on the news heard on D-radio, to Dwstudents,
immediately corrected by D-students and vice--versa,

&n underlying objective in a bilingual country with two linguistic
communities without many contacts (radio, press TV)was to confront
opinions and ways of selecting/presenﬁing news., Many of them discovered
for the first time divergent arguments on the same news item and thus
became more aware of the problems of their peers of the other language
community, .

It is our belief that there are other needs than linguistic ones and new
methods will be tested to reach a better understanding of other language
communities,

The Belgian delegation prefers small-scale experiments, well conducted
as a way of improving the language learning system.,
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RAPPORT NATTONAL
FRANCE

Le rapport 1980 comprend deux parties qui traitegp dg}mesures prises
par le commandement 3 la suite des conclusiogs/deposees par le groupe
de travail sur 1'enseignement des langues (Référence: Rapport National
1979 - Paragraphe I a),

~ - . -~
- dans la premiere partie sont exposes certains elements d'une note par
laquelle le commagﬁement fixe les responsabilités des organismes de 1'armée
B -~ ~ « .
de terre intéressés au probléme des linguistes.,

- dans la deuxigme partie est prééentéﬂun nouveau document d'information sur
11étude des langues intitulé Bulletin de Liaison du Centre de Langues et

e s s .
Etudes Ltrangeres Militaires.

I/ Responsabilités dans le domaine des langues -

Pour faire connaitre la penséé militaire frangaiss, suivre les problgmes
de défense dans 1'ensemble du monde, coopérer avec les alliéé, entretenir
des'rolations avec les armdes otrangéres, assurer 1l'agsistance technique
sollicitee par des pays omis, lvarmee francaise doit disposer de personnels
possédant de bomnes commaissances linguistiques, '

LT cai LT .
Le cogmandement vient de definir les\responsabllltes des organismes de
-~ . . .
1'armee de terre interessés au prgbleme des llngulstgia Les tach§§ a
accomplir sont nombreuses et variées., FElles peuvent eire regroupces en

plusieurs grandes fonctions,

1, Définition et conduite de la politique des langues

N

. Connaissance des besoins en linguistes

)

Constitution de la ressource

e
1) IDefinmition et conduite de la politique des langues

Le Bu;eau Renseignement Re%ations Internationales de 1'Etat-Major de
1tarmee de terre est charge de définir et de conduire la politique

des langues dans 1'armée de terre,

Il doit :

. e . , .
~suivre 1l'evolution du bilan fpes01n~
re
ressource’ et proceder aux aménage—

ments necessaires,

R . -
=coordonner l'gptloQ,des differents
organismes intéresses,

I1 fournit au Bureau Instruction de 1 Etat-Major de 1'armée de terre,

responsable de\la formation linguistique, les ind}cations relatives
aux objectifs a atteindre : nombre\de linguistes a formeg, niveau de

3 13 3 ‘4 . > K] .
qualification a atteindre, langue a enseigner en priorite, axes d'effort.
?/  Connaissance des besoins en linguistes

~ . . . . s ps O
Les postes a fournir en linguistes sont diversifies. On peut les
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clagser en fonction de 1'aptitude linguistique dominante requise des
pergonnels, :

ra
21 - Aptitude a la compréhension de la langue borite

Ces postes se trouvent dans les organismes de renseignement
interarmées et d'Ttats HMajors de haut niveau,

22 ~ Pratique de la langue parlic

N . e . 7
Les postes correspondants a 1'aptitude "langue parlee® 1nte€essent des
personitels capables de comprendre une langue etrangdre parleée et de
s'exprimer oralement dans celle~ci avec aisance,

I1s appartiement aux domaines des Relations Internationales
(attachés des Forces Armées, officiers do Lisisonm = instructeurs
auprés des ecoleso,,) et de l'E@B}QEJ(officers de liaison aupres
des Etats-Majors).

23 = fptitude & la compréhension de la langue parlée
Il s'agit de postes correspondant a des organismes de rénseignemento
24 - é&ﬁiﬁf@giiﬂi.B£9f9§59£ﬁﬁ

/ . - .
Elle est necessaire aux personnels chargés des cours de langue dans
. Y o
les Ecoles et les garnisons. Ces postes relsvent de l'gggjgpgg}ggo

25 - Aptitude & 1*Interprétariat

. / - . . . . \ »
L'1nte€pretar1at requiert une aptltgda particuliere qui ne pout
s'acquerir que par une formation specialisée.

- 0] - - / . 3
Si les besoins e§;stent il n'y a cependant pas de poste specaflque .
au sein de 1l'armée de terre, Tl est fait appel, en cas de nécesgité
. . . - . . N -~
a certains officiers linguistes et aux interpretes de réserve,

3/ Constitution de la ressource

31 = Nature de la ressource

. R Py , -~ ~ .
La ressource est congtitude par les differentes categoriecs de
linguistes suivantes

= les cadres dvactive _
o officicrs et sous=-officiers titulaires de
certificats militaires de languecs (cmr)
- officiors titulairesdu Brevet Technique (BT)
?e %angues Etrangdres ou Diplome technique
DI]
» soug=officiers spébialistos du renseignement

- les personnels du contingent
Ce sont les jeunes linguistes qui pendant la durée de leur
service militaire (12 mois) sont utiligés dans leur spécialité
linguistique.




- les cadres de réserve

IRAT : Interpretes de Reserve de l'Armeo de

Terre (officiers ou sous~officiers de réserve

ayant choisi cette spec1a11te)

o roservz stes de tout grade n‘ayant pas Opte L
pour la sp601a11te d'lnterprcte malgAsufflsamw
ent quallfles comme linguistes pour etre employes
dans certains cas.

°

32 - Formation et perfectionnement de la ressource

La formation et le perfectionmnement linguistiques
s' adressent as:
- dep personncls non.desflnﬁs a priori a un
emploi pr501s 3
L'enseignement est dlffuse sous fgrmc :

. de cours de Jlangues dans les ecoles et
au sein de 1l'enseignement militaire su~
pcrlg_ur°

o de seances de prbparatlon aux Certlflcats
Militaires de Langues dans les garnisons

. de devoirs par correspondance pour Cerme
taines langues rares

. de stages occasionnels au CLEEM (1n1t1a-
tion & l'arabe par exemplo)

b) ~ des pPrsonnels destlnes a des emplols precls
L'enseignement est dispensé dans le cadre

. de la branche "1angue" de l'Enselgnement
Militaire Superleur 501ent1f1que et Techw
nique (Brevet et Diplome techniques)

o de l'organisation de stages particuliers
(le renseignement par exemple) .

o de travaux et de périodes de perfection=—
nement d'officiers et sous~officiers ine
terprétes de réserve.,

~ . .
33 - Aide a la formation et -au perfectionnement

Pour assurer la formation linguistique le commandement
met en place
. des moyens en personnels : professeurs dans
les éboles; officiers charges de cours dans
les garnisons
o des moyens matériels : methodes, documents
Serits of enreglstréé, matériels audiom
visuels, cabines de langues,

34 - Sanction de la formetion et du perfectiomnement

. -~ - . . ~ i
Les differentes ectapes de la formation sont sanctionnees par:

-~ - :
=~ les coefficients donnes auny epreuves de langues dans les
examens et concours

~ 1'attribution des Certificats Militaire de Langues
~ l'attribution do points de majoration dans certains examens
-~ 1'attribution des Bfevets et Diplahes techniques

~ 1'attribution de certificats techniques d’opéfateurs d;gcoutes




N
ITI. Bulletin de liaison du Centre de Langues et Btudes Etrangeres
Militaires (1) s e et 2ot oo e

I1 est _apparu qu'une des premjgres mesures a adopter parmi celles
proposbes par le groupe de travail sur l'enseignement des langues
Gtait de diffuser beaucoup plus largement qu'auparavant 1'information
relative aux langues etrangereso

La oréétion d‘un Bulletin de Liaison repond a ce souci d "mvelller ou
de maintenir en eveil 1'intérét de tous pour les langues @trangeres"
Cette publication doxt aussi § efforcer” d'apporter, grlncxpalement

aux personnels attirés par l'ctude des langues mais reduits a travalller
seuls faute de cours organisés, l'aide et les renseignements utiles a
leug travail solitaire™ ainsi que 1'expr1mu dans son editorial le
General Chef d'Etat-Major de l'armée de terrec.

Le bulletin no 1 qui a eté dlffuse en décembre 79, en 4000 exemplaires
afin d'atteindre chaque unité &lémentaire de 1'armée de terre comporte
trois parties :

B E
Fagcicule no 1 : Informations geénerales

Celles=~ci recouvrent les iuformations de hase sur les certificats
mllltalres de langues indispensables a tout candldat aingi qu'un bref
exposé sur le Centre de Langues et Etudes Etrangeres : ses missions,
son organisation et ses moyens,

. . - ~
Fascioule no 2 : Informations en langues cirangeres

3ix sous-dogsiers composent ce fa501ou]c ¢ un pour chacune des
langues les plus étudiées dans 1'armée de terre (allomandmanglals~
arabe—espagnol-italien-russe).

Dane chaque sous-d0551er le lecteur 1nteresse trouvera d'une part
des comseils pour l'etude de la langue et d'autre part des textes
originaux qutil pourra "s'amuser! a tradg;ra Les annales des
examens des annces précedentes sont systematiquement 1ncluses dans
chaque sous~dossier, une itraduction = exemple devant Stre proposee
dans le Bulletin suivant.

Fascicule no 3 : Documentation ¢t adresses utiles

[P

Ce fascicule regroupe:

- le catalogue des productions du C. L E.E, M ct st a dire l'inventaire
des textes ccrits et enregistrés réalisés au Centre.

~ la liste des méfhodes de langue conseillées et employéés par le
CqLoEoEoMo

= une bibliographi donnant les titres d'ouvrages lnteressants et les
conditions de leur acquisition

. 3 / 0
- des adresses utiles (llbralrles —etabllssements cinematographiques ~
cours civils organisés)

(1) Un exemplaire de ce bulletin sera remis
a chaque delégué lors de la session du BILC 80




NATIONAL REPORT
DLIVLC - USA
It has been a challenging year for the DLIFLC since the 1979 BILC
Conference. Faced with reductions in persounel staffing and funding
and increased student enrollment, several actions have been necéssary
to improve organizational efficiency and re-—establish priorities.

A minor reorganization currently being effected has consolidated the four
language groups into three; placed all test development functions under
the Directorate of Training Development; and combined the analysis
functions of the Job Analysis and Standards Division with the design and
development functions of the Course Development Division.

Another organizational change recommended by the report of the President's
Commigsion for Foreign Languages and International Studies that has been
approved is the establishment of an Office of the Academic Dean. The Dean
will be the principal technical authority for the Defense Foreign Language
Program and advise the Commandant on all academic matters.

During 1979, DLIFLC trained over 3500 students and we are experiencing

an increase this year. The major languages contimie to be Russian, German,
Korean, Spanish, Arabic, Chinese-Mandarin, Czech, Polish, French and
Ttalian, 92% of our students take these 10 langhages. We are currently
teaching 15 other languages for the remaining eight per cent.

The student load has heen gsignificantly increased principally as a result

of phasing out those basic courses which stressed listening comprehension

and placing all students in the four skill courses which are some 10 weeks
longer in duration,

The training development effort has been reoriented and the limited capa~-
bility available to support development of resident basic courses has been
used to form basic course project teams for Russian, Arabic and Korean.
Considerable progress has been made in writing these new courses, The
new German basic course will be contracted and government furnished
materials for the first two of sixteen modules are awaiting award of the
contract. The Chinese-Mandarin Basic Course core materials have been
under development by an interagency project in Washington, DC. This
project will be completed this month and DLI will continue development

of the specialized and adjunct materials that supplement this course. It
is estimated that completion of this course will require from 12 to 18
months.

One of the key accomplishments which has allowed us to move forward

with our resident Basic Course Development efforts was the publication

of our Bagic Course Design., This document outlines the general guides
lines for development of the bagic courses. A major characteristic is

the use of situations as the prime vehicle for learning communicative
skills, Additionally, funotional/notional categories are used as means of
linking the situation and topics to the grammatical presentations and the
skill development exercises, '

Training Development accomplishments in production of non~resident course
materials include passing the halfway point in completion of the nine
modules of the Spanish Refresher Maintenance Course, which will serve as

the prototype for the family of refresher/maintenance courses to be
developed. There exists, however, an immediate need for these courses

in a minber of languages. Yet, under our Training Development Five~Year
Plan they will not be available for some time to come. To provid on a short
term basis training materials for the interim period, we organized ’

workshops using experienced military linguists and assembled from existing
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materials exportable maintenanoe/refresher and improvement training
packages in Russian, German, Korean, Chinese-Mandarin, Czech, Polish
and Arabic Egyptian. These courses, called ¥LAMRIC, offer flexibility
for self study or group study situations.

Substantial progress continues in the production of the Training Extension
Courses (TEC)° The Russian Training Extension Courses on Soviet Motoriszed
Rifle Troops and Soviet Armor have been completed with the Soviet Artillery,
Air Defense and Rear Services yet to be written., Similar courses on the
Chinese, .North Korean, Rast German, Czech and Mid-Eastern armies range from
one-half to oneweighth completed.

Front End Analysis ranges from completed to just begun for the following
projects: Panamanian and Continental Spanish Headstart Courses, French
Headstart,’Spanish Continuation Course and for the Polish and Czech
Basic Courses.

Significant activities in the Directorate of Evaluation include test develon—
ment, student attrition and external evaluation of graduates.

In the past year DLIFLC has completed Defense Language Proficiency Tests,
Series IT (DLPT II) in Chinese~ Mandarin (using simplified characters)
and Greek. DLPT II projects in German, Korean and French are currently
under way and scheduled for completion within the coming year. In IYS81
DLPT projects in Spanigh, Czech and Persian are scheduled to begin, In
addition to the above, DLIFLC developed, by contract, a Taped Oral
Proficiency Test (TOPT) in Spanish; as a replacement for proficiency
testing via interview. It was field tested and refined and is currently
ready for field use. Additional TOPT are planned and one currently
under way (Russian) will be completed in the coming year. These tests
will be developed using all DLIFLC persomel and assets.

DLIFLC has traditionally experienced relatively high attrition rates
(approximately 25% in FY79). These student losses are about evenly
divided between academic failure (lack of aptitude or lack of effort)
and adninistrative reasons (failure to adapt to the military service,
medical, hardship and others)., It is expected that the elimination of
the aural (listening) comprehension courses combined with improved
academic counselling and support for the student will mitigate this
problem, Considerable analysis has been performed to determine course
content and the period of training necessary to achieve the skill levels
required for voice/intercept personnel. Based on detailed definition of
terminal learning objectives and extensive field evaluations, it is
evident that substantially more training is needed and, as a consequence,
modifications to certain DLIFLC training programs are being plammed.

A major goal at DLIFLC which we are working diligently to achieve ig
improveunent in the quality of instruction., The program to accomplish
this objective includes not only the redesign and development of resident
courses referred to in the preceding discussion of our course development
efforts, but as well the selection, training, retention and management of
our faculty. The Primary Instructor concept which we have used for

Some years now is being replaced by a Team Teaching approach. This

will improve teaching efficiency and effectiveness by permitting individual
traits, talents and competencies of the faculty to balance one another to
the benefit of all student sections, Faculty training and development
programs have been redesigned and emphasis increased on succesgsful comple~
tion of these courses, In addition, a series of interrelated initiatives
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have been taken to attract and retain high quality instructors and
improve employee morale., These initiatives include: new hiring
standards that raise English proficiency requirements; new qualification
standards; new performance standards and an increase in the number of
full time permanent positions at the full performance GS=9 level.

Realization of this late initiative substantially reduces the large
number of temporary employees, improving salaries, benefits and job
security. The bringing to fruition of all of the initiatives of this
program will have a major effect on improving the quality of instruction
at DLIFLC,




NATIONAL REPORT
"DEIELC - USh

D P

The academic activities associated with the DOD Ihglish Language Program
(DEEBP) are conducted within the Defense Language Institute Fnglish
Language Center (DLIELC) by the personnel of the Academic Affairs
Division. Both the resident and non-resident English lnaguage programs
are supported by inhouse Curriculum Development efforts. - The significant
FY80 activities of each of these elements are described below.

RESIDENT TRAINING_ ACTIVITIES

1. The two large language training programs for Saudi Arabian Air
Force and Navy basic recruits have been successfully completed. These
programs commenced in 1974=75 were scheduled for completion in 1979~80.
A total of approximately 2500 recruits received language training which
included specialized language termihology. The majority of these
individuals entered with virtually no proficiency in English; +the end=
of-course requirement was a 70 ECL. '

2. The FY80 average in-training student load of approximately 500
trainees includes a significant increase in higher ranking officer and
enlisted personnel. A significant number of general officers are
currently attending DLIELC. B '

3. A five-week Language Structure Mnalysis Course began in December
1979.  This course is for USAF personnel who have just completed basic
military training and who are scheduled to enter DLIFLC for foreign
language instruction. In addition to an over-view of Inglish structure
including terminology and analyses from several grammatical approaches,
the students receive a week of cross=cultural lectures and discussions
aimed at preparing them to accept more readily the cultural differences
they will need to absorb while learning a second language. DLIELC staff
who'have extensive overseas experience conduct these sessions.

4. Continued emphasis has been given to cross-cultural training programs
for the staff and faculty. The DLI Master Lecture Series continues to
bring outstanding professionals from the academic community to DLIELC to
conduet in=-service training programs.




NONRESTTENT TRAINING ACTIVITIES

1. Only a small percentage of the foreign military trainees
who receive technical training in the US attend DLILEC, Most

of these trainees receive English languege instructions at
language training facilities conducted by their military services
incountry. DLIELC continues to provide professional assistance
and support to these ELTP, Currently, DLIELC has seven employees
assigned overseas on permanent duty status in six different
countries as English Language Specialists. Another seven are
currently overseas on temporary duty status., DLIELC is preparing
to deploy approximately 40 additional personnel overseas during
the remainder of FY80, The majority of these will be classroom
instructors,

2. The nonresident English language programs conducted by the
services for US military personnel who have limited English
proficiency have continued to expand,

3 DLIELC also exercises technical control over ELTP conducted
within DOD for indigenous personnel employed by DOD elements

at overseas lcoations. Several locations have requested
technical assigstance and materials during the past year,

4. DLIELC has continued to provide consultant services to the
California State Department of BEducation in the conduct of an
ELTP for the migrant student population attending middle and
senior high schools in various parts of the state, The ELTP
uses the American Language Course (ALC) materials. The results
to date have been very good. Members of the state legislature
have been promoting an expsnsion of this type of ELTP through-—
out the state based on the vositive results achieved in thirty-
five (35) programs.

5e Numerous other government and private agencies have contacted
DLIELC for assistance in plamning and conducting special ELTP,

The Department of Labor has adopted the ALC for use in ELTP
conducted at Job Corps Centers, DLIELC nonresident staff have
conducted several seminars and workshops in support of these
external interests,




CURRICULUM;DEVELOPMENT ACTIVITIES

1. The major efforts of the curriculum writers continue to be
the development of specialized technical language curriculum.

As noted last year, the basic format design is a modular rather
than a fixed course concept. Modules of instructional materials
can be combined to provide greater flexibility in the curriculum
and to cover more specialized areas, Common areas of technical
language are easily incorporated, The updating and revision

of the curriculum is expedited as a result of the modular
curriculum format,

2, The elementary through advanced levels of the American
Language Course are being re-written as part of a long-range
development project. Currently, five of the first six volumes
which comprise the elementary phase have heen completed and
are in various steps of preparation for field test use.
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NATIONAL, REPORT

USAREUR - USA

Training:
a. Description:

USAREUR has, since 1972, engaged in an extensive Command Language
Program to assist its soldiers and units in working more closely with
the host nation populace and the NATO units. This language program
includes Headstart and Gateway courses for all soldiers in the hogt
nation language (German, Italian, French, Dutch, Greek and Turkish),
special courseg for Military Police and border guards and refresher/
maintenance training for identified linguists (intelligence, Special
Forces, and other selected personnel),

b. Objectives:

The purpose of the Command. Language Program (CLP) is to enable

the soldiers to communicate with the host nation populace, Specifically,
one of the main objectives of the Headstart program is to improve host
nation relations, and of the Gateway and special programs to enhance
interoperability.

C. Current Status:

(1) A1l junior enlisted personnel (E-1 through E~6) participate

in the 40 hour Headstart orientation programs (10 hours cultural
orientation and 30 hours language training). Gateway, Phase I

(40 hrs) is a requirement for officers (except commanders) and

senior NCOs (ET through E-9), Gateway, Phases I, II and III (120 hrs)
is conducted for Brigade, Battalion and equivalent commanders, All
soldiers and officers participate in these programs on a mandatory
basis. Annual participation ig approximately 80,000 in the Headstart
brogram; 9,000 in Gateway, Phase I; 600 in Gateway, Phase II; and
450 in the Gateway, Phase III programs.

(2) Gateway to German, Phase IV (military terminology) program

is available for selected tactical commanders, their unit officers
and selected NCOs in their units, Similarly, a Gateway to German,
Phase IV (special) program is available for border guards and
Military Police personnel,

(3) A continuous effort at USAREUR is to offer refresher/maintenance
training not only for military personnel in assigrments with language
requirements (ie intelligence) but for all identificd linguists to
maintain their proficiency. In Dec 79, there were approximately
12,000 such Army personnel in the Buropean Theater,

Development of Ingtructional Materials:

a. A standardized.end~-of-course test; Form A (Examiner's Manual and
Student Booklet) for the USAREUR German Headstart program has been
developed and now ig being field~tested,

b. A Glossary for the USAREUR German Headstart program has been

completed, Glossary and a standardiged end—of~course test for the
German Gateway, Phase I program are under development,
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c. Texts for USAREUR German Gateway, Phases IT and IIT and Italian
Gateway, Phase II programs are under revision,

d. Task analysis was conducted for the development of German Gateway
(special) programs for US Army chaplains and combat engineers and it
is expected that bhoth programs will be available in CY 80,

€. The development of the French Gateway (special) program for
persorinel in communications/electronics has been completed and is now
being field-testad,

f. Other developmental activities, projected for FY 80, include th:
complotion of end=of-course test (Forms B & C) for the German
Headstart program; end~of-course tegt (Form A) for German Gateway,
Phases IT and III; and German Gateway (special) program for customs
police,

Other Activities:

a, USAREUR has developed a standardized appraisal system (fieldmtest
edition) to evaluate classroom performance of contract instructors
teaching in the Command Language Program, It will be field~tested
this year.

b, A standardized system to evaluate qualifications of prospective
contract instructors in the CLP is under development.,

C. In November 79, Mr Leslie Johnson, USAREUR Asst. CLP Coordinator,

participated in the Language Training Seminar, conducted by the British

Yorces at Mulhein,
do From 5 - 13 May 1980, Mr Dale Purtle, member of DLIFLC Language

Training Detachment, is attending a seminar on teaching Russian at
Beacounsfield,
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STUDY GROUP REPORT

(Rapport du Groupe de travail A)

"“Une conception sur 1*élaboration d'un programme (ourriculum/syllabus)
en vue de suggéfer une approche foncionelle/notionelle de l'ensignement
des langues dans le cadre de 1*'OTANY,

1. Apres une premlere séance de recherche de la comprehen51on du-sujet,
le groupe stegt rendu compte et ce au fur et & mesure du déroulement de
la conference que les exposeo lui apportaient des &léments constructifs,
en particulier les résultats des recherches de Mpns1eur Michel Schwarz
sur l'analyse des besoins langagiers, les exposes de Messieurs Crawford/,
et Melady de la delegatlon canadienne, ainsi que le discours tre: fouille
de Monsieur JLM TRIM,

P e .
Nos conclusions generales vont vers un schema comprenant trois phases
successives.

a., La premlere phase comprend l%acquisition de connaissances
generales de basge.

b. La deux1eme phase englobe les connaissances militaires
generales élémentaires.

Co Lea tr01q1eme phase correspond aux connaissances militaires
Spe01a11seeso

2. 8o Le premier obJectlf a atteindre dans cette premlere phase est
de créer chez 1t'étudiant la confiance 1nd1spensable, condition
gine qua non pour lui permettre de réussir ses etudes linguistiques
Jusqutau but final quion lui a ass1gne° L’efforb de l%enseignant
doit porter sur la connaissance de la oomprehens:on auditive. Des
quatre hablletes, c'est celle de la oompréhens1on auditive dans
les situations les _blus simples et les plus fréquentes de la vie
guotidienne qui a gte retenue,

Par la suite s eulement viendra et ce au fur et a mesure des
besoins exprimés par les eleves, gjanectlon d'expllcatlons
grammaticales partlg;les et dans la mesure Souhaitée. Une hige
au point plus etoffee d'un element gramnatical n’est fournie qu que
Jorsqu'elle est reclamee spontanement par les elevesn
L'entrainement & 1Vexpress1on orale peut alors etre entrepris a
condition d'etre limité a un certain nombre de situations.
Réfdrence: lasliste de Munby, par exemple, de laguelle P
enseignant et eleve pourralent de concert extraire une serie de
situations correspondant a leurs besoins propres. En dlautres
termes, nous considérons qu'il faut atteindre le niveau contact
2/2/0/0.

b /Le deuxicme objectif de cette premlere phase tend a conduire
les eléves jusqu'au niveau 2/2/1/1o
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8o La deuxieme phase ambitionne l%acquisition de connaissances
militaires generales et elementaires par le biais de la terminologie
courante de communication militaire orale et ecrite et du jargon OTAN.

Ceci implique dans cette phase le sondage, ensuite l'analyse, des
besaing langagiers pratigues et “Teels par des experts en sondage et
en analyse des taches avec ltaide de personnels ayant l'habitude de
travailler dans le cadre de 1'OTAN. Le syllabus se fait en
consequence et etablit un lien etroit avec 1ltaptitude a communiquer
acquise dans la 1 ere phase.

b. Un deuxieme objectif est naturellement de perfectionner les
quatre habiletes pour tendre vers le niveau fonctionnel 3 3 2 2, qui
sera 1'objectif final de la 3 ieme phase. En ce qui concerne la
partie specialisee de la deuxieme phase il faut des tests specifiques
controlant ll'acquisition des connaissances.

& Le but de la 3 ieme phase est de donner aux membres de chague
categorie un enseignement specialise correspondant a leurs propres
besoins pour le travail auquel ils sont destines. Ceci se fera en
fonction du module suivant:

(1) Ltanalyse des besoins.

(exemple en reference : annexe 1)
(2) Des tests de rendement.
(3) Des programmes specialises.

(4) La poursuite du perfectionnement dans ltaptitude a
COMmuUNiguera.

b A la fin de cette 3 ieme phase les eleves doivent atteindre
maintenant le niveau reel 3 3 22 en agiquisant leurs competences
dans les domaines speciales qui leur sont propres.

Pour conclure, il ne faut pas perdre de vue que la participation

des eleves au cours de ll'ensemble des phases doit rester une
preoccupation permanente. Les programmes doivent par consequent etre

ajustes pour stadapter aux besoins nouveaux et changeants des eleves

deja en poste. L'utilisation d'un feedback permanent doit permettre
de donner aux programmes un caractere qui nfest pas statique.
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Annexe 1/1

1. The following notes are intended to suggest the outline of one possible
approach to a simple needs analysis.

2. The information required should be drawn from the best sources :
available by the best means-available. - For example, by means of a carefully
designed and tested questionnaires: 1nterv1ews with supervisors,; colleagues,
experienced incumbent; examination of working documents and job
description; by making on the job recordings.

3. To keep the analys1s w1th1n manageable proportlons the three or four

job activities that are most critical to successful accompllshment of the.

job (though these are not necessarily those that occupy most time) must be
selected first.

4q‘_ Next for each, act1v1ty, answers must be found for a serles of
questlonsol ‘The four skills will normally have to be dealt with- separately,
though it will sometimes be possible to combine the 11sten1ng and speaking
skills. The analyst will decide which questions need asking and answering
according to each different case. However, the most probable ones are.
listed below as a guide. The information thus obtained will lead towards
probable language realizations.




Qo

LISTENING

medium

1o whdm
situation
topic
PﬁfPOSe
(tolerénoe)

(register)

SPEAKING

medium

to whom
situafion
topic
purpése

tolerance

Annexe 1/2

(Bg face to face,vtelephone)

(including accent, number, relationship)

(wliere, wh@h, eg dufy, fiscal office)

(this will later lead to lexis)

(fﬁnction eg to negotiate, to cemplain, to inform)
(dégreé of inaccuracy acdeptable)

(formal ==mmw=> i@fq:mal)

o READING
medium (eg official documents/
~ newspaper)
situation
topic
purppse
tolerance

d. WRITING

medium (eg conference minutes,
* thank-you letters)

situation

topic

purpose

tolerance

register

Ui
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STUDY GROUP REPORT

(syndicate B)

"The implications of the Functional/Notional
Approach for Task Analysis and Testing
within NATO.®

t. The Study Group considered that the task fell naturally into 3 areas for
consideration, It saw a needs

a, To agree a working definition of the functiohal/notional approach.

bs To consider the implication of a functional/hotional approach upon
task analysis,

¢. To consider the implication of a functional/hbfional approach upon
testing,

DEFINITION

PEISUR—

2. After some dlscu351on, whlch hlghlighted the variety of definitions of the
Functlonal/Notlonal approach even among its proponents, the Group agreed to
accept for practical purposes the Council of Europe 1975 publication on Whe
Threshold Level™ and the 1978 "Munby Model" in his work "Communicative Syllabus
Design® ag illustrative of the Functlonal/thlonal approach,

TASK ANALYSIS

3, The Group felt that the process of Task Analysis is in essence "Functlonal"

‘and that the application of TA technlquec to language naturally leads to a break~

out of language functions, Therefore the functlonal/hotional approach has not
brought a fundamental change in principle to procedures which have been used by
BILC members for more than 20 years,

4. The Group did agree however, subject to practicability and necessity, further
refinement into functions and notions as ourrently defined could prove useful ,
But a need for such detail would have 1o exist,

5, The Group noted recent ad justments made in the Coun01l of Burope, Threshold
Approach as discussed by Mr Trim, It was relieved to find that he seemed to
endorse tentative conclusions by the Group: that there is a need to be practical
and pragmatic and to build-in early in any model the comstraints of trainlng and
testing programmes, Naturally, as already stated, if resources so permlt an
initial Task Analysis of situations and language act1v1t1es can be further refined
on functional/notional lines,

6., Such an approach is currently belng used by the Bunde<sprachenamt with

rapldg practical results, The Group noted that the German strategy has been to
apply a functlonal/notlonal approach as a refinement after a breakout in more.
classical terms of language activity and situation, [This approach hag the added
advantage of providing an immediate tie-in with STANAG 6001 and existing teaching
and testing programmes,

TESTING

[SP NP

T The Group had access to two tests recently'dev{Séd on funcfionai/notional
lines,

a, A specimen Threshold Level Test from the Counéii of Fhirope.
b A sample of an ELTS, (British Council test battery).

At Armex A is a brief description of tests.
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8, The Study Oroup recognised the practical constraints which had affected

‘the design of the Council of Europe test and recognised that both tests were

degigned for purposes and target populations very different to those
applying to the BILC/NATO context, Any comparisons therefore between the
tests ‘themselves or the tests and BILC's needs would be involved,

9, Threshold Level Tests

a, There were initial reactions of disappointment at the techniques
used in the test but the Group subsequently learned that a deliberate
design feature of the test had been to use wellutfied formats.,

b. The test does seem ‘to highlight the problem of sampllng (how to
test adequately the broad span of functions and notions included in
the Threshold level),

co The test would seem likely to have a positive wash~back effect
upon teaching in that, to meet the test requirements, instructors would
need to teach communicatively.

d, The test seemed to indicate a growing emphasis on face-valldlty
in contrast to reliability =~ a principal pre-occupation to date,

10, ELTS, This test is aimed at a more defined but still broad target

population, Though the Group only had a sample of materials before it, it

felt that the approach of screéning in "General Language" in the receptive skills,
followed by modular festing of spe01a11st/study skills, could have relevance

in the NATO context,

CONCLUSION

11, a, Task Ahalysis as applied to language already ses processes clomely
linked to a funotlonal/notlonal approach,

b. A too slavish adherance to the functlonal/notlonal phllosophy could
be counter<productive, There is little point in spending time and effort
in a breakout of minute points irrelevant to course or test writing,

co. Attempts have hbeen made, albeit experimentally, to produce tests

on Funotlonal/ﬁbtlonal lines, The Group had insufficient time and
materials to reach firm conclusions oh the suitability of the functlonal/
notional approach to testing in the BILC context,.

d. The Group feels that any move towadrds the production of tests in
functlonal/hotlonal lines should be cautious in view of the current
gtate of the art,

e, One possible method of 1ntroduc1ng a functional/hotlonal approach to
both task analysis and testing would be to use it as a final refinement to
identified language activites and situations,

fo It follows that the functlonal/notlonal approach will lead to
refinement of rather than fundamental change to existing methods and
materials,

12, RECOMMENDATION. The group recommends that BILC should continue to moni tor
developments in this field,
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Anmex A Yo
syndicate B Study Group Report

A SPECTMEN TEST FOR THRESHOLD LEVEL ENGLISH

MANUAL
1. Introduction. The first important point to make about this specimen test
is that it is not the threshold level test, It represents only one of the many
possible tests which could be developed to assess the extent to which students
have atbained the objectives set out in the threshold level described by
Dr van Ek in his specification of 1975 = and the contents of this specification
are in turn "but one variant of a threshold level equipment™ (1) For a test
to be effective and useful, we need to be as exact as possible about the aims
of the students taking it and the purposes for which the results are to be
used, We had the considerable advantage of a ready-made analysis of content
in Dr van Eki!s threshold level specification, but the development had to be
carried through by trial and exror because there were not many students
following courses using threshold level specifications as a syllabus, the level
represented by threshold level could not be defined because there was no
standard to compare it with, and variations among students within the "tourist
plus personal contacts" target group (2) could only be guessed at.

Yot some way of defining threshold level as a standard has to be found, partly
to establish what students can achieve on the basis of the spgcifioationg'énq
partly as an example of one possible element in the fremework of a Buropean
system of language learning. The only practical way iorward seemed to he to
develop a test pragmatically over a period by trying out successive versions of
a possible threshold level test, and improving it progressively by means of
feedback from students and teachers who would be willing to experiment with it.
In this way, over a period of nearly four years, the present specimen test

has gone through five cycles of ~tryout and revision, with the co-operation of
students and teachers in five Furopean countries,

The test is based on a sample of material from the threshold level specifications
which is assessed by a variety of test types, with both material and test Types
justified by these fairly wide-scale trials. The eventual purpose of the
specimen test is to describe the height of the threshold level, How we hope

to achieve this aim is set out in paragraph 11 below.

P RN VORISR O PHE AR SRS A SIS A SRS MBSt S5 i

(1) Ven Ek, J A& (1975) The Threshold Level, Council of Furope,
poge i1. -1 e

(2) op cit page 9.
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2. Content., The content of this test is a sample of the situations (including
topics), language activities, notions, functions and their verbal counterparts,
the "language forms", as listed in the van Ek document. The last part of the
speaking test may serve as an illustration of what this means. It 1noludes,

amonvst others, the follow1ng elements:

Tourist Information Office
entertainment (list of events), travel
(public transport)

speaking and listening

the smtuatlon
topic

language act1v1t1es

.00 vo

notions spatial relations (how to get there)
temporal relations (which day of the
week, etc), etc.

functions ¢ =~ imparting and seecking factual

information: asking (how much ...?),
correcting (these are the wrong
tickets sv6); €tCo

~ expressing moral attitudes: granting
forgiveness (it doesn't matter, itls
alkright)

=~ expressing and finding out intellectual

- attitudess expressing disagreement
(I'm sorry, but ee.)

= expressing and finding out emotional

~ attitudes: expressing intention
(T want to go to X),

The stimuli are such that it is possible for the candidate to answer without
going outside the threshold 1eve1 language form :

Most of the words and structures used in the specimen test are to be found
in the van @k specification, The exceptions are mainly terms in the
rubrics (1nsﬁruot10ns) which it was impossible to paraphrase without
absurdity (eg "example"),

Within the specimen test there are four sections, each relating primarily

to one of the traditionally accepted skills: listening, reading, writing

and speaking, The listening, reading and speaking sections could be further
subdivided according to the different demands made on the candidate, but
these sub~tests are not intended to be geparate assessments, only various
contributions fto the assessment of the gkill as a whole., The sub~tests

are however listed separately in the table on the next page so that the
pattern of the assessment is clear,
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Tests: * content & format

L A

content format time ability measured
Listening | (all 3 listening tests recorded on _
tape cassette) ‘”
1 conversation Wm&smwﬁusws,mS@:SOEmb 15 seetions, + 1 multipgle 13 mins understanding converw .
on general topics choice item on.each sation (as a necessary
section condition for joining
in)
2 directions to places on a map writing figures 1-5 on 3 mins undérstanding spoken
map in test booklet, to directions
show places indicated by
L o ‘ L R directions given
3 questions and answers on personal writing in the test 2% mwins writing down informa=—
details (name, address, etc) for booklet the information tion heard, MSOHﬁQwsm
filling a form given. some spelled out
Reading
1 text of advertisement passage + 5 multiple ) understanding inform—.
. : . choice iftems 3 ] ation read, including
2 text of leaflet passage + 5 multiple ) 20 mins factual, persuasive
IR R - mvoooi choice items N I and personal material
3 part of letter~ passage + 15 trus/false )
items )
Writing stimulus material provided as the background information 20 mins expressing specified
basis for writing a letter + 5 items to be conveyed information in -
in writing writing
Speaking . {individual test)
stimulus material (speech, pictures, 20 questions, -then 5 6 - 10 expressing specified
items for-role~playing mins information and

written text) provided as the basis
for taking part in a conversation

appropriate reactions
in speech




ENGLISH LANGUAGE TRSTING .SERVICE: an outline desoription
This service has been devised to test the English proficiency of overseas
students wishing to study or train in Britain, The conduct of the service is

the joint responsibility of the British Council and the University of Cambridge
Local Examinations Syndicate who have set up a Joint Management Committee to
discharge their shared obligations, As the duties and responsibilities of the
two bodies overlap, it is not possible to apportion discrete responsibilities
but, broadly speaking, the Syndicate is concerned with the central administration
and operation of the service, with the production and digtribution of the test
materials and instructions, with marking the tests where required and with
monitoring the marking carried out in the testing centres, The Council?s role

is to design the service and to ensure that the tests produced implement the
design features, to administer the test on—-the—ground in the overseas
representations, to design and try out new test elements, to liaise with

overseas representations about professional testing and certain operational

and financial procedures and to conduct negotiations with the ODA and other
sponsoring international bodies, '

The test is in two main sections: the General section which is not specific to
eny discipline but concerned with basic linguistic competence, the Modular section
more closely related to the study needs of a number of disciplines as fOllows:

Sub-test Lontent Iype Time
General Test (G1) Reading and Usage Multiple=~choice 40 minutes
General Test (G2) Listening Comprehension " " 30 minutes
Study Module (M1) Study Skills " " 55 minutes
Study Module (M2) Written Presentation Writing 40 minutes
Study Module (M3) Oral Proficiency Interview 10 minuteé
(approX)

A N e K M % e s s

175 minutes

L S A S P

The disciplines at present represented in the modular section of the test are
Medicine, Technology, Physical Sciences, Life Sciences, and Social Studies, with
a General Academic module to be used when none of the above=listed modules is
Judged appropriate, The modular tests are based on an appropriate Source
Booklet which is part of the test package, '

In various circumstances, differing patterns of sub-test will be taken but what-
ever the type of testee, the object of the testing is to match an accurate
"Performance Profile™ of the testee with a “Course Profile" indicating the
language demands of the appropriate training course or attachment, In 1980 +the
test will be operated in over 40 British Council representations over the world,
By 1981, it is expected that the Service will have been extended to cover
virtually every country from which students come to Britain, The whole test
package will consist of publicity material, guidance for candidates,
instructions for test supervisors and markers, source booklets, answer sheets,
marking ftemplates, user's guide and, at a later date, a comprehensive handbook
both describing and explaining the Testing Service,

Brendan J Carroll Head ELTS Liaison Unit
British Council, London SW1
(March 1980)
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STUDY GROUP REPORT

(Syﬁdica;er é)

"Individualisation and the Punctional/
B Notional Approach”

"Nihil: novum Sub Sole"

1. Under the F/N approach the course desipgner reorders the conventional
ingredients of language learning, which could be labelled : functions,
notions, structures. - o : '

2. TFormal grammatical structure is presented only in a communicative context,
Courses (syllabi) are designed around a set of functional objectives, based

on learner’'s needs, = Thus, different/difficult/(grametical) structures may
be used early in the course/syllabus, o ‘

3. The following questions_haQe still to be answered:
a. Isiit possible £o deﬁine tﬁe 1earner's needs?
b; Can si;uations(élwaysj be.cqgtrived which reflect these needs?
c. één 511 theé;.ﬁeeds be expfessed in terms of notions and functions?

4., Parrot-like repetition of set phrases seems inadequate. An ability to
adapt to circumstances, to use the language creatively, is fundamental,
Therefore F/N principles are as well applicable in the realm of ESP as in
the common core, which must underlie all specialised uses of language,

5. Frequency of occurence and criticality should be the main criteria
used in .identifying the essential and desirable elements needed by the learner,
but finite definition will never be possible. )

6. It is almost impossible to establish watertight barriers between the four
language skills, reading and writing often need to be introduced at an early
stage. . L ' '

7. The common core can he based on the three logical categories of the
Ancient Greeks : Social communication (Aristotle), geographical orientation
(Euelid), numerical orientation (Pythagorag). The main variahle is in

deciding how far to proceed in Social communication.

8. Phonological errors have to he corrected if they might risk a breakdovm
in communicationjdue weight ‘has to be given to the findings of contrastive
and error analysis, E ' ) ' ;

9. Task analysis relies heavily upon statistical data, Tntrospection seems
to be useful but unreliable, producing widely divergent responses.

10. If the learner sees that the Syllabus reflects his needs, his
motivation will be enhanced, '

11. Learners employ a variety of learning styles, even if their educational
background and needs are homogeneous. A single syllabus can be presented
in different ways to accommodate varying learning strategies. A
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12, The goal of individualization is to make all students achieve their
objectives, which may not be done in group instruction only because of those
individual differences (study habits, intellectual needs, etc).

13, The role of the teacher is therefore to be avare of individual

differences, to identify them and to offer a method to facilitate the
learning of the individuals.

14, The F/V sylilabus is definitely advantageous to the degree that it
makes more individualization possible (self pacing, specific objectives,
appropriate learning strategies, communicative class-room techniques,
individual wotivation, ete). - ' S
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STUDY GPOUR REPQ}T

“Strategies for the In-Service
Training of Teachers in Military
Language 3chools towards the
Adoption of the Functional/
WNotional Approach'

The task glven to our group was to discuss tbe formulatlon and 1mﬂlementatlon
of strategies for the in-Service training of teachers towards the adoption
of the functional/notional approach to language training.

After lempthy discussion, 2 hasic premises were unanirously accepted:

a. That for a clear understanding of the objective, the phrase
"functional/notional approach" should te replaced by the phrase
"functional/notional techniques within a communicative approacb"

(This decision was endorsed by Miss G Sturtridge (Reading University),
(one of the guest speakers on this subject at the heginning of the

conference)..

b, That the exclusive use of the functional/motional techmiques is
not acceptable, That being so, these techniques would have to te
incorporated into other used and proven techniques, assuming always
that a communicative capability is already present as far as the
students are concerned. Therefore, the conventional teaching
techniques inherent in syllabi based on grammatical structures and
forms will be retained in part or in toto,

From this, it was reasoned that the objective is not so ruch to re-train the
teacher as to familiarise him with these techniques; "familiarising" here
means explaining the philosophy hehind the technlques, the reason why
specific tra1n3ng materials are so0 deolgned the requirement to use the
materials in a spec:flc manner both in the teacher to student context and
also in the student to student context whare the teacher becomes primarily

a facilitator.

The qu@stlon of acceptance of tbese techniques by the teaching staff wa

then addressed, and it was apreed t“at towards this end, the teaching ataff
would have to be directly involved in the material p*oduct:on process aid
that they should be act:vely sunported by senior staff during this phase.
The reasoning behind this is, of course; that selling a new oroduct is much
easier if the user is 1mn11cated in .the design process. The group does
acknow]edge, hovever, that there will bé teachers who may never accept such
a change in technlaues and who may take covert action, even aggressive
actlon, to undermine the success of such methodology. 4n experienced teacher
yho is 1ncorr1g1b1y inflexible or not well disposed towards such an
innovation, can he a formidable student manipulator.

Turthermore it was agreed that distinctly individualised treatment must be
applied to the design of the oral and aural portions of a language course
to take into account the fact that what a student should be able to produce
in the target language is usually of much narrower scope than what he must
be able to receive and recognise in a communicative interchange.
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Finally, it was recognised that, as an adjunct to thé‘training or
familiarisation of the teacher, the student must be fully briefed on any
new techniques used. The group noted that many of the points which received

detailed discussion were touched upon by Mr Melady in his presentation
earlier in the week, thus hi?hlidhting that there is a measure of commonality
in the recognition of the problems, in the approach to the solutions with

respect to the strategies of teacher traiuing, in the use of functional/

notional techniques. And, to enlarge upon the caution that Mr Melady

offered; we must take care not to assassinate the King simply in order to
say 'The King is dead. Long live the King!' Past experience should have
taught us the 1mportancc of avoxdlno such av error.

All of the above flndlngs were dlSCUSSPd with Mr J L M Trlm, the Director

of the Centre for Information on Language Teaching and Research at the final
meeting of our group and we were heartened to discover that he was in agree-
ment with our views and clearly understood the problems we have outlined.
Particularly with regard to the experienced teacher who feels his security
threatened by the winds of change.
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